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ABSTRACT 

 This research aims to analyse the use of some English contractions in the aural 

and written skills by EFL students. In order to do that, a group of 46 students was 

tested, all of them coursing 4
th

 year of Compulsory Secondary Education (CSE), 22 

from one class and 24 from another class. Both groups were asked to complete a test 

that contained four different aspects: a listening test, a fill in the blanks test, a multiple 

choice test and a written production task. Initially, my hypothesis was that the 

participants will perform better in the written rather than in the aural skills, since for the 

listening, there are some contractions that may be confused with their possible 

homophones. 

The results of these tests suggest that in both groups and also both in the pre and 

post-tests, students performed better in the aural rather than in the written skills, 

contradicting the proposal for my hypothesis. Moreover, both groups performed better 

in the post-test and the experimental group got much better results compared to the pre-

test and compared to the control group as well, even if the difference is not very 

noticeable. The control group apparently performed better in the post-test as it was not 

new for them and they were more familiarised with the purpose of the activity, and also 

because they may even correct themselves from the possible mistakes previously done 

in the pre-test. Concerning the experimental group, it can be said that some of the errors 

they got in the post-test were not expected after the theory-practice lessons they 

received. So, neither in this aspect, my previsions were fulfilled at all.  
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RESUMEN 

Este trabajo de investigación tiene como objetivo analizar el uso de ciertas 

contracciones utilizadas en la lengua inglesa en las aptitudes de escucha y escritura por 

estudiantes de Inglés como Lengua Extranjera. Para ello, un grupo de 46 estudiantes fue 

examinado, todos ellos cursando 4º de ESO, 22 de una clase y 24 de otra. Ambos 

grupos tuvieron que completar un examen o prueba que contenía cuatro aspectos 

diferentes: una prueba de escucha, una prueba donde debían completar los espacios en 

blanco, una prueba de múltiple elección y una tarea de composición escrita o redacción. 

Inicialmente, my hipótesis era que los participantes llevarían mejor a cabo el test en las 

aptitudes de escritura que en las de escucha, ya que para la parte de escucha hay algunas 

contracciones que pueden ser confundidas por sus posibles homófonos. 

Los resultados de estos exámenes sugieren que en ambos grupos y tanto en el 

pre-test como en el post-test, los alumnos realizaron mejor la prueba en las aptitudes de 

escucha que en las de escritura, contradiciendo así la propuesta para mi hipótesis. 

Además, ambos grupos desempeñaron la prueba mejor en el post-test y el grupo 

experimental obtuvo resultados mucho mejores comparados con los obtenidos en el pre-

test y con los obtenidos también por el grupo de control, aunque la diferencia no fuera 

muy remarcable. El grupo de control aparentemente llevó la prueba mejor a cabo en el 

post-test, puesto que no era nueva para ellos y estaban más familiarizados con el 

objetivo de la actividad, y puesto que podían incluso haberse corregido los posibles 

errores cometidos en el pre-test. En cuanto al grupo experimental, se puede decir que 

algunos de los errores cometidos en el post-test no se esperaban después de las clases 

teórico-prácticas que recibieron. Por lo tanto, tampoco en este aspecto, mis previsiones 

se cumplieron enteramente. 
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LABURPENA 

Ikerketa lan honek ingelera hizkuntzan ohiko diren zenbait kontrakzioren 

erabilera entzumenezko eta idatzizko gaitasunetan aztertzea du helburu, Ingelera 

Atzerriko Hizkuntza gisa duten ikasleen artean. Horretarako, 46 ikaslez osatutako talde 

bat aztertua izan zen, denak 4. DBH-ko ikasleak, 22 gela batekoak eta 24 beste 

batekoak. Bi taldeek azterketa edo froga bat egin behar izan zuten, lau alderdi ezberdin 

zituena: entzumenezko froga, hutsuneak betetzeko froga, aukera anitzeko froga eta 

idatzizko ariketa edo idazlana. Hasieratik, nire hipotesia parte-hartzaileek froga 

idatzizko gaitasunetan entzumenezkoetan baino hobeki egingo zutela zen, 

entzumenezko atalean badiren hainbat kontrakzio haien homofono posibleengatik 

nahasiak izan baitaitezke. 

Azterketa edo froga hauen emaitzek bi taldeetan eta baita pre eta post-testean 

ere, ikasleek froga entzumenezko gaitasunetan idatzizkoenetan baino hobeki egin zutela 

iradokitzen dute, nire hipotesirako proposamena kontrajarriz horrela. Gainera, emaitzek 

bi taldeek post-testean hobeki egin zutela erakusten dute eta talde esperimentalak askoz 

emaitza hobeagoak lortu zituela pre-testean lortutakoekin konparatuz eta kontroleko 

taldeak lortutakoekin konparatuz ere, nahiz eta aldea oso nabaria ez izan. Kontroleko 

taldeak, agidanez, post-testean hobeki egin zuen froga, ikasleentzat berria ez zelako eta 

ariketaren helburuarekin ohituagoak zirelako, baita pre-testean egin ahal izandako 

akatsak zuzen zitzaketelako ere. Talde esperimentalari dagokionez, esan daiteke post-

testean izandako zenbait akats ez zirela espero, jasotako klase teoriko-praktikoen 

ondoren. Hortaz, aspektu honetan ere, nire aurreikuspenak ez ziren guztiz bete. 

KEY WORDS 

 English contractions, aural skills, written skills, homophones.  
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1. INTRODUCTION  
 

 Since I have been studying the English language at the university, I have always 

been interested in the use of English contractions, as I consider it a bit especial. Now 

that I have the possibility to carry out a research, I have seen the opportunity to analyse 

their use on teenager EFL students, in order to see their own vision, perception and use 

of English contractions in both the aural and written language.  

 The reason of the present study is my interest in the use of English contractions, 

since they are part of the spoken everyday language, that is, the living language, and 

since they can be confusing for EFL students to use and differentiate.  

 The main aims of the study are the following:  

 To prove the actual and practical use of English contractions. 

 To prove the correctness of their use. 

 To notice the errors and their types. 

 To know if EFL students will understand English contractions equally in 

the aural and written skills. 

 And, as an adding objective, to see whether I could better the teaching 

methods for this topic. 

 From the very beginning, the general research question that I have is the 

following: ‘will EFL students use English contractions properly in both the aural 

and written skills?’ More specifically, my hypothesis is that ‘students will use 

English contractions better in the written rather than in the aural skills’. I think it 

would work in that way because they have more time to think about the answers and 
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relate them to the sense and grammatical form of the sentence, whereas in the aural 

skills they have less time to think on that and some of the answers are homophones, 

which can be doubtful for them. Another hypothesis that I have is that ‘the most 

common confusions that students may have will be the ones caused due to 

contractions “’s” (placing “is” instead of “has”) and “’d” (placing “would” instead 

of “had”). 

 The present research paper is organised in different sections, as follows. The 

abstract is the opening section; the introduction (section 1), where the study is 

presented; section 2 is devoted to the theoretical background; section 3 is dedicated to 

the methodology, where the participants/subjects (3.1.), instruments/materials (3.2.) 

and procedure (3.3.) are shown; then, section 4 describes, discusses and analyses the 

results; and finally, in section 5 the conclusion for this paper is stated. 

2. THEORETICAL BACKGROUND   

 Although I have been looking for previous articles or research papers about this 

topic in different sources and asking different teachers, I have not been able to find any 

relevant article directly related to the use of English contractions that could help me to 

fill the theoretical background of my own research. It is a real pity that I cannot 

compare and contrast my ideas, hypotheses or questions to other researchers’. Thus, I 

have seen myself forced to contrast my own hypotheses with the results I have obtained 

from the research groups. 

 As every language has its own peculiar or specific aspects, contractions are a 

commonly used identity mark in English. Contractions are the reductions in word 
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sounds by the dropping of a letter or letters in the word. They are a frequent topic for 

spelling and vocabulary practice since they tend to be confusing.  

 Generally speaking, the use of contractions is limited to speaking and informal 

writing, to make things shorter and more quickly and fluent. They can also be used to 

make the writing seem closer or friendlier, to save space when used in advertising, etc. 

English contractions are particularly appropriate when writing plays or dialogue, as they 

reflect the way in which people actually speak, every day’s actual usage of the spoken 

language. Otherwise, contraction rules are simple. A contraction is used to split and fuse 

two words together, adding an apostrophe to replace the omitted letters. This eliminates 

a syllable, creating a single syllable word (i.e.: it is = it’s; you are = you’re).  

 English learners should become familiar with contractions in order to understand 

the grammar of what is said quickly. Native English speakers tend to speak quickly, as 

it is natural of any native speaker in any language, and glide over function words such 

as auxiliary verbs. Most English contractions are contractions of auxiliary verbs, so 

understanding the role these contracted auxiliary verbs play in grammar can help us 

better understand the spoken language. 

 While contractions can be very useful in written English as well, many experts 

caution against their use in formal communication. Since contractions tend to add a 

light and informal tone to the writing, they are often inappropriate for academic research 

papers, business presentations, and other types of official correspondence. However, 

this rule does have some flexibility. In general, it might be best to use one’s own 

judgment when deciding whether contractions are appropriate for a particular piece.  
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 Regarding the ways of teaching contractions, it can be pointed out that teachers 

have always had many different methods to teach them. One teacher actually 

demonstrates the creation of contractions by "performing surgery”, cutting out the 

unused letters and replacing them with apostrophes. Other teachers write songs or 

poems and still others use spelling games as a funny way to help the students learn 

them. In my case, I have chosen to teach them in the traditional way, by giving them the 

corresponding theory and some activities to practice that theory. I think that it is more 

productive to teach English contractions in that manner, as the tested subjects were 

students from 4
th

 year of CSE and they might feel more mature to be playing that kind 

of games in class. 

 As for the present study, I have focused on the facilities or difficulties that 

students of 4
th

 year of CSE may have when performing English contractions in the aural 

and written skills, all of them learning English as a third language in a formal 

instruction environment. In order to accomplish the aim of this paper, some data has 

been collected from several tests provided to these students in their normal classes. 

There, some confusing contractions have been analysed. They are known to be 

confusing since they are pronounced the same as other words and written very similarly. 

These words are called homophones, words that are pronounced the same as another 

word but which differ in meaning. Among them, the following confusing contractions 

have been analysed in the tests prepared: 

 It's and its are two of the most commonly confused words in the English 

language. The former is a contraction for it is or it has (in a verb phrase). On the 

other side, its is a third person singular possessive pronoun. It modifies a noun 

and is used to show ownership. To determine if students should use one or the 
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other, they can simply try replacing the word with it is or it has. If the sentence 

makes sense, it's will be the appropriate one. If not, it will be its.  

 They're, their, and there are also quite commonly confused words among 

students. They're is a contraction for they are, while their is a third person plural 

possessive pronoun. It is used when you want to show that something belongs to 

someone. There is used to mean that something is at or in a particular place.  

 You're and your are also normally confused by EFL students. You're is the 

contracted form of you are. This form is used in sentences using ‘you’ as the 

subject of the sentence with the verb ‘to be’ used as either the auxiliary verb or 

the main verb of the sentence. Your is the possessive pronoun form. This form is 

used to express that something belongs to ‘you’.  

 We're, were, where can be confusing for students as well. We're is the 

contraction for we are; were is the past tense form of the verb ‘to be’; and where 

is used to express location, as a place word. 

 At this point, and in relation to the listening part of the test, I would like to 

emphasize the importance of spelling and pronunciation in English, as words are not 

written as they are pronounced. In English, as in many other languages, there is a large 

list of words that sound alike, but which are different in meaning, as the ones shown 

above. They can be hard for students from intermediate levels to distinguish. 

 According to R. Sado Al-Jarf, spelling constitutes a major problem for L1 

learners in general and L2 learners in particular. Ability to spell words correctly by L1 

learners should receive special attention in the classroom, because spelling, as Ehri 

(1987) argued, may influence how words are pronounced, what sounds people think are 

in words, how quickly people judge spoken word rhymes and how rapidly 

pronunciations change over the time. Classroom instruction should also focus on the 

http://dictionary.reference.com/browse/we're
http://dictionary.reference.com/search?q=were
http://dictionary.reference.com/search?q=where
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factors that affect spelling achievement. First, research findings in the L1 literature have 

shown that the spoken and written languages are intimately related in the early stages of 

children’s acquisition of reading and writing skills (Treiman, 1985).  

 Besides, it is proved that difficulties in the analysis of the spoken language can 

lead to difficulties with the written language. School children as well as college students 

can have spelling and language problems as a result of having listening comprehension 

difficulties. Ganschow and Sparks (1986) reported that difficulties with listening 

comprehension may also affect foreign language learning. Phonemic awareness, print 

production and literacy interrelate positively and significantly (Dickinson and Snow, 

1986), as well as phonological awareness and decoding, which are found to be a strong 

factor in spelling achievement. 

 These key metalinguistic concepts, phonemic and phonological awareness, 

have sometimes been used interchangeably (Board of Directors, 1998). In some studies 

(Yonovitz and Yonovitz, 2000), “phonemic awareness” refers to sound-letter or 

phoneme-grapheme associations. Reversibility between the encoding and decoding of 

sounds and letters is intrinsic to this concept. “Phonological awareness” is considered a 

much broader and more deeply rooted metalinguistic construct involving auditory 

processing and mental manipulation skills.  

 What I want to show with all these ideas is the importance of phonemic 

awareness for students when doing the listening activities, where we can see their 

perceptions of the sounds they are hearing to. 
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3. METHODOLOGY 
 

The research I have carried out in this paper is an experimental one, as it has 

been worked out with two similar groups (same age, school year and academic level) 

that have been given the tests in two different sessions. Furthermore, it is a quantitative 

research, since the instrument that has been administered was a test, which was 

objective and created just for that specific purpose. This instrument was prepared to the 

measurement of the amount of correct and incorrect items in the use of English 

contractions. The analysis of the data has almost been descriptive and comparative 

among both groups. 

3.1. PARTICIPANTS 

 

 I have selected 46 subjects divided into 2 groups in order to carry out this 

research. The first group consists of 22 students and the second one of 24, all of them 

coursing 4
th

 year of CSE. All these subjects are students of San Fermin Ikastola, located 

in Cizur Menor (Navarre), which follows the D model of education; a model in which 

Basque is the language of instruction, and Spanish, English and French are taught as 

mere school subjects.  

 It is very important in this research to remark that both groups are initially 

homogeneous: they are the same age, there is almost the same number of boys and girls 

in the class, they have similar social characteristics and they have similar academic 

results, especially in English, although in one of the groups (the control group) there are 

several students who stand out a bit more in this subject.  

 3.2. INSTRUMENTS 

 Student’s knowledge of the use of English contractions was assessed by 

administering one single test (total score: 67) (see annex 1 for the test itself and annex 2 
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for completed tests), which was divided into two parts (listening and writing) with four 

different aspects: 

a) A listening test (total score: 33), consisting of two different activities:  

 They have to listen to a text or short sentences and choose a/b for each 

gap (score: 5). I decided that this part should be shorter, since from its 

structure, having the given a/b options to choose, it seems easier to get 

the correct item. 

 They have to listen to another text or short sentences and fill in the gaps 

with what they think they have heard, always giving the corresponding 

equivalent of the contractions in brackets (score: 28). I prepared more 

items for this activity as I consider it harder to provide the suitable 

answer without giving them any other clue. 

b) A fill in the blanks test (total score: 24), consisting of two different activities: 

 They have to fill in the blanks with the words in the box, where there 

are two words they do not need to use, making it a bit more difficult 

to get the correct answer (score: 10). 

 They have to fill in the blanks with the suitable word they have to 

guess, always giving the corresponding complete form of the 

contracted words (score: 14). 

c)  A multiple choice test (total score: 10), consisting of one activity, where 

they have to choose a/b/c for each sentence’s gap.  
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d) A written production task (around 80 words): the aim of this task was to 

check on the frequency and mode of the participant’s English contractions’ 

usage. Besides, it was meant as an elicitation procedure to obtain real 

language from the subjects and thus, only a sentence topic question was 

provided: they have to write about their future plans, using the proper 

contractions when possible (for the pre-test); they have to write about their 

opinions or points of view about my experience at the Ikastola and my future 

as a teacher (for the post-test). 

 All these tests were created bearing in mind the age and language level of the 

participants. Moreover, the four subtests were pre-tested with learners of the same 

characteristics and they all turned out to be appropriate for their language competence.   

3.3. PROCEDURE 

 

 This study consists of the application of the test presented above to two different 

but homogeneous groups (group A - experimental group - and group B - control group) 

in a first session. After that, the experimental group received two lessons of one hour 

each, where English contractions and their rules and uses were explained, with the help 

of a complementary handout (see annex 3) and a power point presentation (see annex 

4). This power point contained some theoretic explanations and practicing activities 

very similar to the ones prepared for both checks. Thirdly, the same test was 

administered to both groups as a post-test, in order to compare the variations they may 

have. 
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 This research has been carried out in the basis of the following scheme:  

Group A: 

Experimental 

Observation 1 (O1) X* Observation 2 (O2) 

Group B:  

Control 

Observation 1 (O1) __ Observation 2 (O2) 

* Variable X/Stimulus (power point explanation of the use of English contractions). 

 Subjects performed the test during class time and they were aware of the fact 

that this test was not a course exam, but part of my final project of the Master, so they 

took it seriously in order to help me. All the data was gathered in two sessions in two 

different days; the second test was collected two weeks after the first one. Before 

beginning each task, I read the English written guidelines given on the top of each 

activity out loud for the students, making sure that they understood what they were 

being asked to do.  

 The test was administered altogether so that they would have one hour to 

complete it; for the first part (the listening test) 15 minutes were devoted and for the 

rest, they administered the time by their own. 

 All the tests were read in detail and marked or corrected by hand. In order to 

organise the results achieved here, I took into account both the amount of correct and 

incorrect items. Among the errors, I focused on their type, analysing which words they 

have used instead of the correct one. After that, I worked out on the results of the 

“writing” activity and on the basis of all that, I draw the graphics and tables; finally, I 

tried to find an explanation, reason or interpretation for the data obtained. 
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4. RESULTS AND DISCUSSION 
 

 In this section, the experimental results are presented and analysed, beginning 

with the ones in the pre-test and moving to the ones in the post-test, where the 

development and main findings of the results will be commented; first, some general 

results are shown (graphics 1, 4 and 5); then, concerning the listening and writing skills 

(graphics 2, 3, 6 and 7); after that, focusing on the type of errors (table 8) and finally, 

concerning the “writing” activity itself (graphic 9 and table 10). 

     4.1. PRE-TEST 

 

1. General analysis of the results 

 

 

Graphic 1: general marks and remarkable values. 

 Figure 1 shows the general marks and the most remarkable values gathered from 

the tests. As we can see, group B (6.94) performed a bit better than group A (6.64) when 

using English contractions, although the difference is not very high. However, group B 

is less homogeneous than group A, as the standard deviation is higher (1.43 vs. 1.18). 

Besides, we can also notice this aspect since the difference between the highest and the 

lowest mark is bigger in group B than in group A (9.2-3.7 vs. 8.9-4.1). 

Average 
mark 

Standard 
deviation 

Highest mark Lowest mark 

Group A (22 ss) 6,64 1,18 8,9 4,1 

Group B (24 ss) 6,94 1,43 9,2 3,7 

0 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 

General analysis of the results 
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 a) Results of the listening part of the test 

Graphic 2: results in the listening part. 

 Figure 2 presents the results of the listening part of the test. We can observe that 

group B (7.0) is slightly better than group A (6.5) when using English contractions in 

the listening activities. The difference, nonetheless, is not really significant. In this case, 

the difference between the highest and the lowest mark is bigger in group A (9-3.3 vs. 

8.7-4.5). We can also see that there is no difference among students in group A (11 vs. 

11) when performing English contractions in the listening or writing activities, whereas 

in group B, more students (14 vs. 10) got better results in the listening rather than in the 

writing part of the test. This contradicts my hypothesis, which says that EFL students 

will use English contractions better in the written rather than in the aural skills. 

  

 

 

  

 

 

 

Average 
mark 

Highest mark Lowest mark Number of 
students that 

got better 
marks 

GROUP A (22 ss) 6,5 9 3,3 11 

GROUP B (24 ss) 7 8,7 4,5 14 

0 

4 

8 

12 

16 

Results of the listening part of the test 
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 b) Results of the writing part of the test 

Graphic 3: results in the writing part. 

 Figure 3 depicts the results of the writing part of the test. We can mark that 

group B (6.8) is a bit better than group A (6.6) when using English contractions in the 

writing activities. Here, the difference between the highest and the lowest mark is 

bigger in group B (9.7-2.9 vs. 9.4-3.8 in group A). 

2. Results on correct items in general 

 

Graphic 4: number of correct items in general. 

Average 
mark 

Highest mark Lowest mark Number of 
students that 

got better 
marks 

GROUP A (22 ss) 6,6 9,4 3,8 11 

GROUP B (24 ss) 6,8 9,7 2,9 10 

0 
2 
4 
6 
8 

10 
12 

Results of the writing part of the test 

Correct 
items (1/10) 

Highest mark Lowest mark Average 
number of 

correct items 

GROUP A (22 ss) 98,4 60 28 44,7 

GROUP B (24 ss) 112,3 62 25 46,7 

0 

20 

40 

60 

80 

100 

120 

Results on correct items in general 
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 Figure 4 shows the general results on correct items got in the test. Again, group 

B got a higher average number of correct items compared to group A (46.7 vs. 44.7). 

We can also underline that group B is less homogeneous, since the difference between 

the highest and the lowest mark is bigger (62-25 vs. 60-28). 

 a) Number of correct items, divided in groups 

Graphic 5: number of correct items, divided in groups. 

 Figure 5 shows the distribution of students depending on the amount of correct 

items they got. In group A, the highest number of students (6) is between 40 and 44 

correct items, whereas in group B, the highest number of students (7) is between 55 and 

59 correct items. To clarify this idea, while in group A there are 4 students between 55 

and 64 correct items, in group B there are 9 students. Thus, we can notice that there are 

some students in group B who are quite good in English. 

25-29 30-34 35-39 40-44 45-49 50-54 55-59 60-64 65-67 

GROUP A (22 ss) 2 2 1 6 3 4 2 2 0 

GROUP B (24 ss) 3 1 3 3 2 3 7 2 0 

0 

1 

2 

3 

4 

5 

6 

7 

Number of correct items, divided in groups 
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 b) Results on correct items in the listening part

 
Graphic 6: results on correct items in the listening part (total: 33). 

 

 Figure 6 presents the results on correct items for the listening part. As we can 

underline, the highest number of students in group A (10) is between 20 and 24 correct 

items, whereas in group B, the highest number of students (10) is between 25 and 29 

correct items. Once again, this difference displays that group B is a bit better than group 

A, having a higher average number of correct items (23.6 vs. 22).  

 c) Results on correct items in the writing part

 
 Graphic 7: results on correct items in the writing part (total: 34). 

10-14 15-19 20-24 25-29 30-33 Average 
number 

of 
correct 
items 

Total 
number 

of 
correct 
items 

(1/100) 

GROUP A (22 ss) 2 3 10 6 1 22 4,83 

GROUP B (24 ss) 0 6 8 10 0 23,6 5,66 

0 
5 

10 
15 
20 
25 

 Results on correct items in the listening part (total: 33) 

10-14 15-19 20-24 25-29 30-34 Average 
number 

of 
correct 
items 

Total 
number 

of 
correct 
items 

(1/100) 

GROUP A (22 ss) 1 7 6 4 4 22,8 5,01 

GROUP B (24 ss) 5 3 2 12 2 23,2 5,57 

0 

5 

10 

15 

20 

25 

Results on correct items in the writing part (total: 34) 
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 Figure 7 presents the results on correct items for the writing part. We can point 

out that in group A, the highest number of students (7/6) is between 15 and 24 correct 

items, whereas in group B, the highest number of students (12) is located between 25 

and 29 correct  items.  

 Regarding the average number of correct items, group A performed better in the 

writing part of the test (22.8 vs. 22 in the listening part), whereas group B did it better in 

the listening part (23.6 vs. 23.2 in the writing part). However, group B got a higher 

average number of correct items both in the listening and the writing part of the test. 

3. Type of errors 

 

ERRORS GROUP A GROUP B 

It’s instead of its 3 2 

Its instead of it’s 21 16 

Is instead of possessive mark 9 6 

Is instead of has 49 50 

Possessive mark instead of is 2 0 

Possessive mark instead of has 2 1 

Has instead of is 9 5 

Has instead of possessive mark 5 3 

Has instead of had 5 25 

’s for was 6 12 

Would instead of had 47 45 

Had instead of would 5 8 

Had instead of has 16 10 

Your instead of you’re 6 4 

You’re instead of your 2 2 
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‘re for were 9 12 

Were instead of we’re 3 4 

We’re instead of were 2 3 

Where instead of were 2 3 

Their instead of they’re 1 2 

They’re instead of their 1 0 

There instead of their 3 3 

Items without answer 138 161 

Total number of students 22 24 

Table 8: the most frequent type of errors. 

 Figure 8 shows the possible combinations of errors most frequently repeated. In 

this table, most of them are presented, even though just the most significant ones will be 

commented.  

 Before moving to the commentary of the type of the most frequent errors, it can 

be underlined that there are a huge number of items with no answer (138 in group A vs. 

161 in group B). 

 The most common error is the one done by placing “is” instead of “has” for the 

contraction “’s” (49 in group A vs. 50 in group B), followed by the error committed by 

placing “would” instead of “had” for the contraction “’d” (47 vs. 45) and after that, the 

error committed by placing the possessive pronoun “its” instead of “it’s” (21 vs. 16), 

and finally, the one done by placing the past participle form of the verb ‘to have’, “had”, 

instead of “has” for the contraction “’d” (16 vs. 10). The rest of the types of errors are 

not significant at all. Thus, these results confirm my second hypothesis, which says that 

the most common errors or confusions for EFL students will be the ones caused with 
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contractions “’s” and “’d”, using “’s” for “is” when “has” was needed, and “’d” for 

“would” when “had” was needed. 

4. Number and type of contractions used in the “writing” activity 

 

 a) Number of contractions in the “writing” activity 

Graphic 9: number of contractions in the “writing” activity. 

 Figure 9 displays the number of English contractions used in the “writing” 

activity. The average number of contractions for group A is 2.2 and 2.8 for group B; in 

both cases, the number of contractions used is not very relevant, but again, we can 

notice that group B is a bit better. Focusing a bit more in these results, we can see that 

most of the students in group A (9) used one contraction for the writing of the essay, 

whereas in group B, most of the students (6/6) used between two and three contractions.   
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 b) Type of contractions in the “writing” activity 

TYPES OF CONTRACTIONS GROUP A GROUP B 

‘s (is) 10 6 

‘s (has) 0 0 

‘s (possessive mark) 1 2 

‘d (would) 13 15 

‘d (had) 3 2 

‘re (are) 3 3 

‘ve (have) 4 7 

‘ll (will) 3 14 

‘m (am) 12 15 

Don’t 0 3 

Total number of students 22 24 

Table 10: type of contractions in the “writing” activity. 

  Figure 10 reflects the type of contractions used in the last activity of the test. 

The analysis of this data will be done dividing three different type of contractions: first 

of all the ones with the contracted form “’s”, then the ones with the contracted form 

“’d” and finally, the rest (which are contractions of different types). 

 Most of the students used the contraction “’s” mostly for “is” (10 times in group 

A and 6 in group B). The “’d” was mostly used for “would” in both groups (13 and 15), 

and for the rest of the types of contractions, “’m” (“am”) was the most used one (12 and 

15), because they were writing about themselves, in the first person. As an exception, it 

can be underlined that in group B, the contracted form “’ll” (“will”) was very used as 

well (14). It might be because they were asked to write about their future plans and so 

they had to use the future auxiliary verb “will” to express their plans and intentions. 
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4.2. POST-TEST 

 

1. General analysis of the results 

 

 

Graphic 1: general marks and remarkable values. 

 As we can see in the second observation, that is, in the post-test, group A (7.86) 

performed a bit better than group B (7.62) when using English contractions, although 

the difference is not very relevant again. However, we can notice that group A is more 

homogeneous than group B, as the standard deviation is lower (0.95 vs. 1.54). Besides, 

we can also notice this aspect since the difference between the highest and the lowest 

mark is smaller in group A (10-4.6 vs. 9.7-2.9). 

 Comparing theses results with the ones got in the pre-test, they suggest that the 

experimental group (group A) bettered its average mark (6.64-7.86) and diminished its 

standard deviation (1.18-0.95), while the control group (group B) also bettered its marks 

(6.94-7.62) but its standard deviation increased (1.43-1.54). Thus, it seems that the two 

lessons about the use of English contractions worked for the improvement of their initial 

results. 
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 a) Results of the listening part of the test 

 

Graphic 2: results in the listening part. 

 We can see that in this second observation, group A (8.2) is slightly better than 

group B (7.7) when using English contractions in the listening activities, although both 

groups improved from the pre-test. In this case, the difference between the highest and 

the lowest mark is smaller in group A (10-5.4 vs. 10-1.2). We can also observe that in 

both groups students got better results in the listening rather than in the writing part of 

the test (16 vs. 5 in group A and 21 vs. 3 in group B). This strongly contradicts my first 

hypothesis that says that EFL students will use English contractions better in the written 

rather than in the aural skills. 

 Comparing these results to the ones in the pre-test, the experimental group 

bettered its average mark (6.5-8.2) and outperformed the control group again (7-7.7). 

Moreover, it can be underlined that the experimental group increased its lowest mark 

(3.3-5.4), without having any fail. It might also be important to highlight that there are 

more students in the post-test (16 vs. 11 in the pre-test in group A and 21 vs. 14 in the 

pre-test in group B) who did the listening part better than the writing one, which 

strongly contradicts my hypothesis again. 
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 b) Results of the writing part of the test 

 

Graphic 3: results in the writing part. 

 We can remark that both groups got the same average mark in the post-test (7.4). 

Here, the students in group A got more points both for the highest and the lowest marks 

(10 vs. 9.7 and 5.2 vs. 3.8). The number of students that obtained better marks in this 

part is significantly less than in the listening part (5 vs. 16 in group A and 3 vs. 21 in 

group B). 

 Moving now to the comparison between the results of both pre and post-tests, 

the differences have been the following: the experimental group increased its average 

mark (6.6-7.4), its highest mark increased up to 10 and the lowest mark improved from 

3.8 to 5.2, overcoming its own results in the pre-test and outperforming the control 

group as well.  
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2. Results on correct items in general 

 

 

Graphic 4: number of correct items in general. 

 Again, as it is being seen in the post-test, group A got a higher average number 

of correct items compared to group B (52.9 vs. 51.25). We can also underline that group 

A is more homogeneous, since the difference between the highest and the lowest mark 

is smaller than in group B (67-31 vs. 65-20). 

 Concerning the comparison of both pre and post-tests, we can say that the 

experimental group improved all its parameters: the average number of correct items 

(from 44.7 to 52.9), the highest mark (from 60 to 67) and the lowest mark (from 28 to 

31). In other words, this group improved 8.2 correct items from the pre-test, while the 

control group improved 4.5 correct items, which once more confirms the importance of 

the lessons received. 
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 a) Number of correct items, divided in groups 

 

Graphic 5: number of correct items, divided in groups. 

 In group A, the highest number of students (7) is between 50 and 54 correct 

items, whereas in group B, the highest number of students (7) is between 55 and 59 

correct items. To clarify this idea, while in group A there are 6 students between 55 and 

64 correct items, in group B there are 13 students. Thereby, group B is still showing to 

be a bit better than group A, even though the general marks on the post-test reflected 

that group A performed better in the use of English contractions during the whole test. 

 In regard of the comparison of both pre and post-tests, we can observe various 

differences: one of the most relevant ones is that in the pre-test, the number of students 

from the experimental group that got 44 or lower correct items was 11 and diminished 

to two in the post-test. Meanwhile, the control group moved from 10 to 7 students in 

that range of correct items. This proves that again, the lessons given to the experimental 

group (stimulus variable) helped them better understand the actual use of English 

contractions. 
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 b) Results on correct items in the listening part 

 

Graphic 6: results on correct items in the listening part (total: 33). 

 We can underline that the highest number of students in both groups (9/9) is 

between 30 and 33 correct items, followed by 7 and 8 students from group A and B 

respectively, being between 25 and 29 correct items. Looking through the average 

number of correct items, we can notice that anew, in the post-test, group A performed 

better than group B (27.3 vs. 25.8). 

 Regarding the comparison of both groups after the post-test, the experimental 

group improved the number of correct items in the listening part significantly, moving 

from 7 to 16 the number of students that got between 25 and 33 correct items, and also 

increasing the average number of correct items from 22 to 27.3. This might be thanks to 

the stimulus variable, that is, the lessons given. On the contrary, the control group 

bettered its results as well, moving from an average number of correct items of 23.6 to 

25.8. In this case, I think this improvement can be due to the fact that the test was the 

same, not new for them, and so they may do it more comfortably.  
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 c) Results on correct items in the writing part 

Graphic 7: results on correct items in the writing part (total: 34) 

 We can point out that in group A, the highest number of students (7/7) is 

between 20 and 29 correct items, whereas in group B, the highest number of students 

(10) is located between 25 and 29 correct items. Regarding the average number of 

correct items, group A performed slightly better than group B in the writing part of the 

test as well (25.6 vs. 25.3), although the difference was more relevant in the listening 

part (27.3 vs. 25.8). This means that both groups performed better in the aural rather 

than in the written skills, which contradicts my hypothesis. 

 Comparing now the development of the results in both tests, we can remark that 

in the experimental group the average number of correct items improved almost three 

points (from 22.8 to 25.6). Once again, the stimulus variable helped them better their 

results, even though the increase is not so relevant than in the listening part. 

Furthermore, the control group also bettered its results (less remarkably than the 

focusing group), as there are several students who stand out in the English language. 
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3. Type of errors 

 

ERRORS GROUP A GROUP B 

It’s instead of its 1 0 

Its instead of it’s 10 24 

Is instead of possessive mark 6 4 

Is instead of has 28 30 

Possessive mark instead of is 3 4 

Possessive mark instead of has 3 2 

Has instead of is 3 3 

Has instead of possessive mark 2 1 

Has instead of had 6 16 

’s for was 7 9 

Would instead of had 39 42 

Had instead of would 4 3 

Had instead of has 10 9 

Your instead of you’re 6 3 

You’re instead of your 4 2 

‘re for were 12 21 

Were instead of we’re 6 2 

We’re instead of were 8 0 

Where instead of were 2 6 

Their instead of they’re 1 3 

They’re instead of their 0 3 

There instead of their 1 2 

Items without answer 28 72 

Total number of students 21 24 

Table 8: the most frequent type of errors.  
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 Before moving to the commentary of the type of the most frequent errors, it is 

important to say that in the post-test, there are still a number of items students did not 

answer, although they are much less than in the pre-test (28 (vs. 138) in group A and 72 

(vs. 161) in group B). This means that they tried more seriously and that they were more 

confident when doing the post-test. 

 The most common error is the one done by placing “would” instead of “had” for 

the contraction “’d” (39 in group A vs. 42 in group B), followed by the error committed 

by placing “is” instead of “has” for the contraction “’s” (28 vs. 30) and after that, the 

one committed by placing the possessive pronoun “its” instead of “it’s” (10 vs. 24); 

finally, the error done by placing the contraction “’re” for the past simple form of the 

verb ‘to be’ (“were”), which does not exist, instead of the present simple form (“are”) 

(12 vs. 21). The rest of the types of errors are not very significant at all. Thus, these 

results confirm my second hypothesis, which is that the most common errors or 

confusions for EFL students will be with contractions “’s” and “’d”, using “’s” for “is” 

when “has” was needed, and “’d” for “would” when “had” was needed. 

 Regarding the comparison of both pre and post-tests, we can notice some 

relevant changes in the experimental group: the so repeated error “is” instead of “has” 

for the contracted form “’s” moved from 49 to 28 times; another most common error is 

the one caused by placing “would” instead of “had” for the contraction “’d”, which 

moved from 47 to 39 times; the possessive pronoun “its” instead of “it’s” moved from 

21 to 10 times and in the case of “had” instead of “has”, it changed from 16 to 10 times. 

This means that they corrected some of their errors after the explanations received, and 

in some cases, quite notably.  

 On the other side, in the control group we can appreciate different changes, some 

of them lowering the number of errors and in other cases increasing it: in the case of the 



 

 

34 

 

error done by placing “is” instead of “has” for the contraction “’s”, it changed from 50 

to 30 times, lowering the number of errors increasingly. Nevertheless, for the error “its” 

instead of “it’s” and “’re” for “were”, they got more errors than in the pre-test, moving 

from 16 to 24 and from 12 to 21 respectively. 

4. Number and type of contractions used in the “writing” activity 

 

 a) Number of contractions in the “writing” activity 

 

Graphic 9: number of contractions in the “writing” activity. 

 The average number of contractions for group A is 2.4 and 2.2 for group B; in 

both cases, the number of contractions used is not very relevant, but as we have seen 

during the whole post-test, group A bettered a bit its marks compared to the ones got in 

the pre-test and compared to group B as well. Focusing a bit more in these results, we 

can remark that most of the students in group A (6) used one contraction for the writing 

of the essay, whereas in group B, most of the students (10) used two contractions. This 

may mean that even though group A bettered its marks in the post-test, there are some 

very good students in group B, who rise or make up for the marks in the group. 
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 In regard of the comparison between both pre and post-tests, it can be underlined 

that the number of contractions used by the experimental group in this activity increased 

one point (from 49 to 50), whereas in the control group, it diminished from 67 to 54. 

Thus, we can say that once more the experimental group slightly improved its results, 

the average number of contractions (from 2.2 to 2.4) in this case, and even 

outperformed the other group. 

 b) Type of contractions in the “writing” activity 

TYPES OF CONTRACTIONS GROUP A GROUP B 

‘s (is) 
8 4 

‘s (has) 3 2 

‘s (possessive mark) 2 1 

‘d (would) 5 8 

‘d (had) 6 3 

‘re (are) 8 10 

‘ve (have) 9 7 

‘ll (will) 3 10 

‘m (am) 0 3 

Don’t 3 1 

wasn’t 1 0 

haven’t 1 1 

didn’t 1 3 

aren’t 0 1 

Total number of students 21 24 

Table 10: type of contractions in the “writing” activity. 
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 As students were asked to write about different topics in each of the “writing” 

activities in the pre and post-tests, the analysis will be done just focusing on the type of 

contractions used by both groups, without comparing them to the ones used in the pre-

test. 

 In the experimental group, students used the contraction “’s” mostly for “is” (8). 

The “’d” was mostly used for “had” in group A (6) and for “would” in group B (8); for 

the rest of the type of contractions, “’re” (“are”) and “’ve” (“have”) were the most used 

ones (8/9 in group A and 10/7 in group B respectively). As an exception, it can be 

underlined that in group B, the contracted form “’ll” (“will”) was very used as well (10). 

It might be because they had to write about their beliefs or opinions about my 

experience in the Practicum and about my future as a teacher; so they had to use the 

future auxiliary verb “will” for that part as well.  

  Besides, it is important to point out that both groups used negative contractions 

for the writing of the essay, even though they received no instructions on that. This 

means that they already knew other type of contractions, unconsciously. As a 

conclusion for this activity, it can be said that the lessons taught to the experimental 

group did not cause any visual effect. 

5. CONCLUSION 
 

 As it is already mentioned, my research question for the present study was the 

following: ‘will EFL students use English contractions properly in both the aural 

and written skills?’ Having analysed the general results obtained from the pre-test, we 

can conclude that both groups do not have a high knowledge of the use of English 

contractions (getting an average mark close to 7). However, both groups bettered their 

results (getting an average mark close to 8) and improved their knowledge about the use 
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of contracted forms, especially, the experimental group, which received some lessons on 

that topic. 

 Now, I would like to focus on the analysis of the last part of the test (the 

“writing” activity), which was prepared for students to write a more free composition, 

making them use contractions when possible. This exercise reflects the limited use of 

contractions they do in both the pre and post-tests (with an average number of 2.2-2.8 

contractions in the pre-test and 2.4-2.2 contractions in the post-test in group A and B 

respectively).  

My first hypothesis for the present study was that ‘students will use English 

contractions better in the written rather than in the aural skills’. Taking a look to 

the results, we can say that in the pre-test there is barely any difference between the 

results got in the listening and writing activities in both groups. Nevertheless, there are 

noticeable differences in the post-test, especially in the listening activity; the 

experimental group improved its average mark from 6.5 to 8.2. Thus, it is proved that 

my hypothesis is not fulfilled at all. Instead, they finally made a better use of 

contractions in the listening rather than in the writing part of the test. At the beginning, I 

thought that they will perform better in the writing part as they will have more time to 

answer the questions and read the sentences more in depth. However, now that I have 

realised that the results have shown the opposite, I think the reason for that would be 

that in the listening activities they listen to the sound for the contractions, and so, it is 

easier for them to get the right answer from the moment they hear it (as they just hear an 

“’s”, “’re”, “’d”, etc.), even though they might have problems to recognise or identify 

their corresponding complete forms. 

 Another hypothesis that I had was that ‘the most common confusions that 

students may have will be the ones caused due to contractions “’s” (placing “is” 
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instead of “has”) and “’d” (placing “would” instead of “had”)’. After having 

analysed the results, we can see that the most common errors are the ones caused by 

placing “is” instead of “has” for the contracted form “’s” (49 and 50 times in the pre-

test; and 28 and 30 in the post-test), followed by the ones committed by placing 

“would” instead of “had” for the contraction “’d” (47 and 45 times in the pre-test; and 

39 and 42 in the post-test). Therefore, this second hypothesis is successfully confirmed. 

 Finally, I would like to underline that in order to prove my hypotheses, I decided 

to work on with two different but homogeneous groups, testing and comparing their 

knowledge in two different moments. For that, I decided to introduce a variable to one 

of the groups, which was a theory-practice lesson on the use of English contractions. 

This group, the experimental one, was the one which more notably improved its marks, 

compared to itself in the pre-test and compared to the other group as well. Thus, this 

shows that the chosen variable does have a direct effect on EFL students’ actual use of 

contractions and on their final marks. 

To finish with, it can be mentioned that, still, further research is needed to study 

EFL students’ use of English contractions and the influence of their teaching. This is a 

wide field that remains open for future research studies. 
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ANNEXES 
 

Annex 1: The test. 

ENGLISH CONTRACTIONS 

 

Name: ……………………………………………………… 

Date: ………………………         Classroom: …………….. 

 

THE LISTENING PART 

1) Dictation. You will hear five sentences. For each gap, you have to circle the 

correct item. You will hear it once. 

 1. He begins to see everything in the new and garish light of her disappearance. 

 But ____ all too much. _____ a sensory overload that he’ll have to unpick when 

 he gets home. 

  a) it’s ---- its  

  b) it’s ---- it’s 

 2. Melissa slumps (erori) again, resting her elbows (ukondoak) on the scrubbed 

 deal table that is one of Julia ____ many domestic delights.   

  a) ‘s (is) 

  b) ‘s (possessive mark) 

 3. ‘Besides’, she ____ said, ‘____ not held to ransom (erreskatatu) by power 

 failure, computer crashes or any of other “outages” that people talk about’.  

  a) ‘d (would) ---- it’s 

  b) ‘d (had) ---- it’s 

 4. There is no ‘us’. I made her happy, and she ____ left me. You made her 

 unhappy, and she ____ left you. That ____ all there is to it. Damn you, Julia, he 

 thinks. 

  a) ‘s (has) ---- ‘s (has) ---- ‘s (is) 

  b) ‘s (is) ---- ‘s (is) ---- ‘s (is) 
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 5. Melissa looks at him. ‘I thought you ____ …’ she begins and changes her 

 mind. She rummages (search) in her handbag, hands him a packet of twenty Silk 

 Cut and a red plastic lighter. ‘Help yourself’, she says. ‘I’ ____ better ring 

 Derek. I want  him to know what ____ going on’. 

   

  a) ‘d (would) ---- ‘d (would) ---- ‘s (is) 

  b) ‘d (had) ---- ‘d (had) ---- ‘s (was) 

 

2) You will hear the recording of some sentences or small paragraphs taken from a 

book called Missing Julia, written by an Irish author. Pay attention to the 

contracted forms of some auxiliary verbs that may appear. 

Then, specify the function of each contracted form, that is, say what they refer to. 

You will hear it once. 

1. ___________ obviously something ___________ struggling with. Why does my 

opinion matter? (p. 182) 

2. He _______ been turned into a puppet, jerking his way through some sort of mad 

dance. (p. 186) 

3. If he wasn’t so terrified right now, he ________ be bloody furious. (p.186) 

4. ‘What is it? What _________ happened? Please tell me’. (p. 187) 

5. ‘The police have been’, she says, stubbing out a cigarette. She immediately lights 

another. ‘They _________ looking for Julia’. (p. 187) 

6. _________ been a week already since anybody ________ seen her, and still they’ve 

come up with nothing. Not a word, not a sign. (p. 187) 

7. She looks at him. ‘No, I mean they _________ looking for her. To “help with their 

enquiries”. Isn’t that the phrase?’ (p. 187) 

8. ‘Yes, but only after I ________ seen Sorcha. I didn’t want to raise any hopes’. (p. 

190) 

9. ‘Above all, I want to know she __________ safe, for all our sakes’. (p. 190) 

10. Greta _______ face comes into focus, and Roisin __________, and William is 

flooded with relief that he finally understands. All of it. (p. 190) 

11. He _________ been in London during his parents’ final years. (p. 199) 

12. She _________ been through it all with Richard. (p. 199) 
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13. She _________ just retired that year, said she had lots of time on her hands. (p. 199) 

14. ‘If you _________ ever met Hilary, you wouldn’t dare to ask that question’. (p. 199) 

15. He nods. ‘We _________ having two conversations here, aren’t we? The surface 

one, the words we _________ using, the things we _________ saying to each other. 

And then there ________ the other one, the one that _______ underneath: the one I’m 

hearing loud and clear’. (p. 200) 

16. William is startled. It is something he remembers from childhood, that desperate 

craving to stay awake. ‘You ________ seeing Sorcha tonight?’ (p. 200) 

17. Now he understands why she ________ been pushing him away, ever so gently, 

ever so gradually, over the past six months. ________ not that she doesn’t love him: he 

hasn’t lost her, not in any real way. She ________ missing, that _______ all, but no 

longer missing in the way he ________ feared. (p. 201) 

 

THE WRITING PART 

FILL IN THE BLANKS 

1) Fill the gaps with the correct word from the box. There are two words you do 

not need to use. For “ ’s ” and “ ‘d”, explain their function, say what they refer to. 

                  Its              Your         ‘s              we’re            you’re          ‘s 

                  Were          Their         it’s           they’re          ‘d                 ‘d 

 

1. …………. very good to know. 

2. ‘I won’t insult you by asking if ……….. sure you know what you’re doing’. 

3. The occasional curious cow swishes ……. tail and regards Julia steadily as she 

passes by. 

4. ‘If possible, I …… like to stay here, just for a couple of nights’. 

5. She …….. made that mistake once already, has been chided gently for it. 

6. On …….. second day at Chennai, Roisin and Julia had planned to visit the 

temples of Hampi with a group of other guests. 

7. Julia …… face lights up. 

8. ‘Melissa called. The police had just been to see her. …………. looking for Julia, 

but not in the way I’d imagined’. 

9. ‘These are the migrant workers’, Bashir said. ……….. travelling from village to 

village looking for work’. 

10. He ……… learned to see their value when Julia was with him, but now they all 

seem pointless again. 
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2) Now, fill in the blanks with the suitable word. Use contracted forms when 

possible. For “ ’s ” and “ ‘d”, explain their function. 

1. He …….. always said that life was precious. And that he wanted to experience 

the “fullness of everything”. That was his term. 

2. ‘…….. not a long-living family, are we?’ Lucy asked. 

3. ……… true. No doubt about it. Three months at the outside. 

4. All she could see before her was the mischievous eight-year-old she …… first 

known. 

5. You don’t need to worry. ………… safe and …………… here. Just let it out. 

6. ‘That’s not what I mean. ………. got nothing to do with ……….. hair. It’s you. 

………. enthusiasm. It’s everywhere’. 

7. ‘Come with me’, she says, tugging at Julia ………. hand once the last person 

has been greeted. 

8. All of them hovering at the level of her shoulders. She doesn’t know what 

……… saying, but ……….. voices are loud enough to carry across a crowded 

street. 

9. ‘Can you remember the last time when you …….. in touch?’ William asks. 

10. …… the sort of debate that’s only begun here in the U.K. in the last year or so. 

 

MULTIPLE CHOICE 

1) Choose the correct form for each sentence. 

1. The expression on Greta …….. face tells him it is the wrong thing to ask. 

a) ‘s (contracted form of the 3
rd

 person singular of the verb ‘to have’: has). 

b) is 

c) ‘s (possessive mark) 

 

2. But somehow, what he sees before him does not strike him as protectiveness, at 

least not of Julia. Christ, he thinks suddenly, ………. protecting themselves. 

a) their 

b) they’re 

c) you’re 

 

3. He knows he …….. not going to go back to sleep now, maybe a nap this 

afternoon, or maybe not. 

a) ‘s (possessive) 

b) ‘s (contraction for ‘has’) 

c) ‘s (contraction for ‘is’) 
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4. That day they …………... both obeyed at once when the first order was barked 

from the top of the room. 

a) ‘d (contraction of the verb ‘have’ for the past perfect form: ‘had’) 

b) ‘re 

c) ‘d (contracted form for ‘would’) 

 

5. Sister had put you, ………… index finger on ……….. lips for emphasis. 

a) were 

b) you’re 

c) your 

 

6. He ……….. already left an envelope on the front seat, filled with photographs, a 

brief description of Julia and a new notebook. 

a) ‘s (contracted form for ‘is’) 

b) ‘s (contracted form for the auxiliary verb ‘has’) 

c) ‘s (contracted form for the auxiliary verb ‘was’) 

 

7. Make no eye contact, make it seem as though you know exactly what ………… 

doing, where …………. headed for. 

a) you’re (contracted form for ‘you are’) 

b) your (possessive) 

c) you’re (contracted form for ‘you were’) 

 

8. I made sure to watch where we ……….. going. I think it’s a pretty straight 

route. 

a) where 

b) were 

c) we’re 

 

9. ‘Follow me’, she says. William does, and they make …………. way towards the 

front of the house. 

a) their 

b) there 

c) they’re 

 

10. It’s one thing to legislate for something, to make it legal or illegal; ……….. 

quite another to make sure that bad faith, or bad judgement, never comes into it. 

a) its 

b) it’s (contracted form for ‘it is’) 

c) they’re 
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WRITING 

 

Write a small composition (80 words) about your ideas for the future: if you are 

thinking about studying, working… Express what your views or plans are. When 

possible, use contractions (as in the activities above) and give their equivalent in the 

complete form in brackets (for example: ‘d’ (would)). PRE-TEST 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

 

Write a small composition (80 words) about my experience here at the Ikastola: if 

you have liked me as a teacher, if you have learned things from me, if you think I can 

be a (good) teacher in the future, etc. Use contractions when possible and their 

equivalent in brackets again. POST-TEST 

 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 
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Annex 2: Tests from two different students (two from the pre-test and two from the 

post-test). 
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Annex 3: The complementary handout for contractions’ power point explanation. 
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Annex 4: The power point presentation for the two lessons.  

ENGLISH CONTRACTIONS

• General rules: 

Forms like I’ve, don’t are called ‘contractions’ 

There are 2 kinds:

Noun/pronoun + (auxiliary) verb 

 I’ve no idea. Where’s the station?

 She’d like to talk to you. Somebody’s coming.

 Do you know when you’ll arrive? Here’s our bus.

(Auxiliary) verb + not

 They aren’t ready.

I haven’t seen him for ages.

 You won’t be late, will you?

Can’t you swim?

 
 

 Formed with auxiliary verbs

 Also with be and sometimes with have when these are not
auxiliary verbs.

 The short form ‘s (= is/has) can be written after nouns
(including proper names), question words, pronouns +
unstressed there (there’s a woman looking at him/ *You can
buy these books there).

 The short forms ‘ll (= will), ‘d (= had/would) and ‘re (= are) are
commonly written after pronouns and unstressed there.

 The apostrophe (‘) goes in the same place as the letters that
we leave out:

 has not = hasn’t

 Contractions are common and correct in informal writing:
they represent the pronunciation of informal speech (spoken
language). Not generally used in a formal style.
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 Alternative contractions:

 Some negative expressions can have two possible 

contractions:

o She had not = she’d not / she hadn’t

o He will not = he’ll not / he won’t

 Position:

o Noun/pronoun/Q word + auxiliary verb don’t normally come at 

the end of clauses.

o I’m late.

o Yes, you are (you’re)

o I’ve forgotten.

o Yes, you have (you’ve)

o Negative contractions can come at the end of clauses.

o They really aren’t.

o No, I haven’t.

 
 

 

 List of contractions: handout!

 Confusing forms:

 You’re (you are) --------- your (possessive form)

 We’re (we are) ---- were (past form of the verb ‘to be’) ---- where (place)

 They’re (they are) ---- their (possessive forms) ---- there (place)

 It’s (it is / it has) ----------- its (possessive form, 3rd person singular)

 ‘d (would / had)

 ‘re only used for ‘are’. NEVER for WERE!!!!! 

 ‘s only used for ‘is’, ‘has’ + possessive mark. NEVER for WAS!!!!

THEY DON’T EXIST
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VERB TENSES

 PRESENT:

◦ Present simple:                …come/comes

◦ Present continuous:        …am/are/is coming

◦ Present perfect:              …have/has (‘ve/’s) come (past participle)

• PAST:

o Past simple:                    …came

o Past continuous:             …was/were coming 

o Past perfect:                   …had (‘d) come

• FUTURE:

o Will (‘ll): future facts or things we believe to be true about the future.

o Be going to: when you are making a future prediction or plan based on 

evidence in the present situation.

 

CONDITIONALS
 1st CONDITIONAL: Real possibility

◦ If it rains, I will (‘ll) stay at home.

 2nd CONDITIONAL: Unreal possibility or dream

◦ If I won the lottery, I would (‘d) buy a car.

 3rd CONDITIONAL: No possibility

◦ If I had (‘d) won the lottery, I would (‘d) have bought a car.

IF Condition Result

IF Present simple WILL + verb

IF Condition Result

IF Past simple WOULD + verb

IF Condition Result

IF Past perfect WOULD  + HAVE 

+ past participle
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 ACTIVITY 1 (listening)

1. ______ a pretty good book and all, but I wouldn’t want to call Somerset

Maugham up. I don’t know. He just isn’t the kind of a guy. I ______ want to

call up, that _____ all, I _____ rather call old Thomas Hardy up.

a) it’s  (it is) ----- ‘d (would) ----- ‘s (is) ------ ‘d (would)

b) it’s (it is) ------ ‘d (would) ----- ‘s (possessive) ------ ‘d (had)

2. Anyway, I put on my new hat and sat down and started reading that book. I

_____ read it already, but I wanted to read certain parts over again. I ____

only read about three pages, though, when I heard somebody coming

through the shower curtains.

a) ‘d (had) --------- ‘d (had)

b) ‘d (would) --------- ‘d (would)

3. He hardly ever went anywhere. He was a very peculiar guy. He was a

senior, and he _____ been at Pencey the whole four years and all, but

nobody ever called him anything except ‘Ackley’.

a) ‘d (would)

b) ‘d (had)

 
 

4. He was holding my room-mate ____ knee supporter up to show me that guy

Ackley – pick up anything. He ____ even pick up your jock strap or

something. I told him it was Stradlater ____. So he chucked it on Stradlater

____ bed.

a) ‘s (possessive mark) ------ ‘d (would) ----- ‘s (possessive mark) ------- ‘s (possessive 

mark)

b) ‘s (possessive mark) ------ ‘d (had) ----- ‘s (is) ------- ‘s (possessive mark)

5. ‘He _____ crazy about you. He told me he thinks _____ a goddam prince’, I

said. I call people a ‘prince’ quite often when I’m horsing around. It keeps me

from getting bored or something.

‘He ____ got this superior attitude all the time’, Ackley said. ‘I just can’t stand

the sonuvabitch. You ____ think he …’.

a) ‘s (is) ------- your ------- ‘s (is) --------- ‘d (would)

b) ‘s (is) ------- you’re ------- ‘s (has) --------- ‘d (would)
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 ACTIVITY 2 (listening)

1. ‘Stradlater ______ all right. He ______ not too bad’, I said. ‘You don’t know

him, that ______ the trouble’.

2. You know what he ______ do? He ______ probably take it off and give it to

you. He _________ leave it on your bed or something.

3. ‘Stop calling me “Ackley kid”, God damn it. I’m old enough to be _______

lousy father’. ‘No, _______ not’. Boy, he could really be aggravating

sometimes’.

4. ‘_______ only the half. _______ leaving’, Stradlater said. ‘No kidding, you

gonna use your hound _____-tooth tonight or not?’

5. He had one of those very piercing whistles that are practically never in tune,

and he always picked out some song that _____ hard to whistle even if

______ a good whistler.

6. She ______ get them all lined up in the back row. Then she ______ never

use them. She just liked the way they looked when they were all in the back

row.

7. ‘If she _________ known, she probably would’ve signed out for nine-thirty in

the morning’.

 
 

8. Besides, I ______ been to the movies with Brossard and Ackley before.

9. He _______ already told me about it about a hundred times. Every time he

told it, it was different. One minute he ______ be giving it to her in his cousin

_____ Buick, the next minute he _____ be giving it to her under some

boardwalk.

10. It took me about an hour, because I had to use Stradlater _____ lousy

typewriter, and it kept jamming on me. The reason I didn’t use my own was

because I ______ lent it to a guy down the hall.

11. Then, when he was taking off his tie, he asked me if I ______ written his

goddam composition for him.

12. ‘________ still bleeding, for Chrissake. You better put something on it’.

13. Anyway, that ______ what I decided I ______ do.

14. _______ always leaving _______ goddam bags out in the middle of the

aisle.
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 ACTIVITY 3 (fill in the blanks)

There are two words you don’t need to use.

1. _____ not too bad. _____ not paradise or anything, but ______ as good as

most schools.

2. ‘Well. He _____ a very sensitive boy. He ______ really never been a terribly

good mixer with other boys.

3. Ernest wrote that he ______ be at home on Wednesday, that Christmas

vacation would start on Wednesday.

4. Because I know her Christmas vacation had started already – she ______

written me this long, phony letter.

5. ‘Well, they ______ dancers, she _______ a dancer. She’s not too hot,

though.

6. That ______ the thing about girls. Every time they do something pretty, even

if _______ not much to look at, or even if they’re sort of stupid, you fall half

in love with them.

‘s                         ‘d                              they’re                     ‘ll it’s

‘re                        ‘s                              ‘s                              ‘d

it’s ‘ve ‘s                              it’s

 
 

 ACTIVITY 4 (fill in the blanks)

1. We ______ get into a goddam movie or something, and right away we

_____ start holding hands, and we wouldn’t quit till the movie was over.

2. I mean she was quite young and all, and most girls if you see them putting

______ hand on the back of somebody_____ neck, they _____ around

twenty-five or thirty and usually they _____ doing it to their husband or their

little kid.

3. He ______ a terrific snob and he won’t hardly even talk to you unless

______ a big shot or a celebrity or something.

4. ‘Who ______ ignoring it? Nobody _____ ignoring it!’ Horwitz said.

5. It was supposed to be something holy, for God _____ sake, when he sat

down at the piano. Nobody ______ that good.

6. If I were a piano player, I ______ play it in the goddam closet.

7. After I _____ told her I had to meet somebody, I didn’t have any goddam

choice except to leave.

8. If ______ supposed to sock somebody in the jaw, and you sort of feel like

doing it, you should do it.
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 ACTIVITY 5 (multiple choice)

1. Sometimes I think they _____ like it if you kidded them – in fact, I know they

would.

a) ‘ve (contraction for 3rd person plural of the auxiliary verb ‘to have’: have)

b) ‘re (contraction for ‘are’)

c) ‘d (contraction for the auxiliary ‘would’)

2. She was the only one, outside my family, that I ever showed Allie ____

baseball mitt to, with all the poems written on it.

a) ‘s (is)

b) ‘s (has)

c) ‘s (possessive mark)

 
 

 

3. She ______ never met Allie or anything, because that was her first summer in

Maine.

a) ‘d (contraction for the past perfect form of the auxiliary verb ‘to have’: had)

b) ‘d (contracted form for ‘would’)

c) ‘s (contraction for ‘is’)

4. If she _____ been a big old prostitute, with a lot of makeup on her face and

all, she wouldn’t have been half as spooky.

a) ‘d (would)

b) ‘d (‘had)

c) ‘s (has)

5. My voice was cracking all over the place. ‘______ trying to chisel me’.

a) your (possessive pronoun)

b) you’re (you are)

c) you’re (you were)

 


